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BARRIERS

Most of the communication is
conducted during class

Limited interaction out of class

Time is mostly dedicated to achieving
learning outcomes for the session 

Limited time during class

Communication is mostly about the module, and
if it goes beyond the module, it is not consistent

Module focused communication



Largely lacks within
academic space

Interactions with other
disciplines restricted to
sports and cultural
events

Lack of an overall
University experience

Comfortable within their own
cohorts/groups

Individualistic concerns regarding
schedules, assessments, participation,
feedback, grades

Interactions and teams work
limited to cultural events,
sports

No projects/collaborations/
support groups with students
from other disciplines

Limited academic
multidisciplinary
interactions

STONE IN THE
SHOE

Lack of a sense of
belonging



SOCIAL CONNECTEDNESS

Disconnect among students from different
disciplines, often arising out of lack of opportunities
to connect (Krause, Hartley and James, 2012)

feeling belonged and connected is a crucial
experience of students’ learning pertaining to higher
education (Hehir et al., 2021). 

Sense of belonging

Students experience a sense of social relationships and
integration (Lee and Robbins, 1995; Kuwabara et al.,
2002).

students’ role as co-creators within their University
experience (Araújo et al., 2014)

Educator as 'nurturer'



WHY PERSONAL TUTORING?
Academic staff provide holistic support to
students from personal to academic to
professional -- the personal tutor should build that
connection between student and institution (Grey
and Osborne, 2020). 

Students find support and guidance through their
personal tutors, and even more so when
connecting with a small number of other
students. (Wilcox, Winn and Fyvie‐Gauld, 2005).

Promotes students’ active learning and growth
through informed, structured and expert advice
from advisors (Antoney, 2020).



WHY INTERDISCPLINARY PERSONAL
TUTORING IN DUBAI?

Most departments do not have personal
tutoring groups in Dubai, with the exceptions of
a few.

While the interdisciplinary approach is adopted
at the level of faculty collaborations, it is lacking
at the student-centric level. 

Covid-19 restrictions has limited students'
connectedness.



BELONGING NARRATIVE MODEL
(MORIESON ET AL., 2013)

Creating a space of confidence of being
understood, of sharing the same discursive
space with those from other disciplines
(home vs away)

Desire to develop a broader
sense of belonging not just to their program
peers, but also to the interdisciplinary
community of the school

Students are not passive consumers of
knowledge rather co-creators 



Relationship between
academic advising and
student success 

(Zhang, 2016)

Increases student
motivation to achieve and
enhances cooperative
learning as opposed to
competitiveness

(Walton et al., 2012)

Heightened social
connectedness with
diverse groups through
academic advising

(Morieson, L. et al. 2013)

ACADEMIC ADVISING AND
SOCIAL CONNECTEDNESS



To what extent can interdisciplinary
academic advising through personal tutor
groups facilitate social connectedness
among students and educators outside of
classrooms? 

INTERVENTION
Aim
To provide a tailored approach to guide
students facilitating social
connectedness

Inter-disciplinary academic advising
with a focus on personal tutor groups



DESIGN- FORMAT 

18 students from the Media and 20 from the Education Department

Interdiscplinary

Year 3 students to prepare them for their last year and post-graduation

Year Level

45 minute sessions, twice a month, from Week 1 to Week 12. 

Duration

Sessions

6 sessions, and the 6th is the focus group. 

Groups
Total of 8 groups, with 4-5 students



DESIGN - TOPICS

Ice-breakers - short and long-term
goals. 

Introduction - Goal setting

Mentoring and support from advisor and
peers. 

Work-life balance

Creative brain-storming session based on
their interests

Dissertation brainstorming

3
Formative Feedback
How to use feedback constructively using their
personal examples

EDI
The importance of EDI in HE reflecting on
their experiences

1

2

4

5



 SESSION PLAN

General experiences, challenges,
goal-related reflections

20 minutes

Topic sessions
discussion/activities

20 minutes

Wrap up, editing
goals/targets

5 mins



EVALUATION

Semi-structured observations/notes
Pre and post observations

Semi-structured focus groups in the final
session will be conducted

Pre and post focus groups

Surveys
Short survey to be distributed and
collected during the final session



CHALLENGES Attendance/Participation

Time constraints for
students/tutors

Student engagement

Ethics/informed consent

Locations/Hybrid/Online

Post-pilot implementation



POTENTIAL
OUTCOMES

Increased sense of belonging

Safe space

Useful evidence for
departmental change

Deeper connections with
and between students

Engagement and interactions with
students from other departments

Student goal achievements

Preparedness for work-life
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