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A new perspective to and
recognition of the value of
work-integrated learning
“ 'work-integrated’…a broader term than 'work-based’
…[emphasises] connectedness of learning
as opposed to academic and workplace learning
taking place in parallel but independently of each other.”
(QAA, 2016)

WIL is the integration of ‘work’ and ‘learning’.

Degree Apprenticeship
Development Fund Project

1. Develop degree apprenticeships in four public sector
professions, for delivery from 2018: Police Constable;
Registered Nurse; Social Worker; Teacher

2. Identify and disseminate examples of best practice in workintegrated learning in three pedagogical areas:
• Work-integrated Recognition of Prior Learning

• Work-integrated Teaching, Learning and Assessment
• Workplace Mentoring

Identifying best practice examples

1. Best practice themes/characteristics from QAA literature
review on work-integrated degrees (Lester, Bravenboer and
Webb, 2016)

2. Practitioner self-identification of best practice examples
3. Best Practice in Work-integrated Learning for Degree
Apprenticeships (Lillis, 2018)

Ten best practice themes
1. The workplace as a site for learning (not just for application and experience)
2. Integrated practical and theoretical learning (rather than ‘parallel’ or ‘dual’)

3. Evidence of a work-integrated learning ‘signature’ pedagogy
4. How the assessment methods used were adapted for the workplace
5. What challenges, if any, were there to assuring quality?
6. What motivated employers to engage and collaborate?
7. Barriers to employer engagement

8. How were employers involved in recruitment and admissions?
9. Was the policy and funding environment supportive of your best practice example?
10. Did professional, statutory and regulatory bodies (PSRB) requirements help, hinder or have
no impact on success?

Key findings from the report
• Pedagogical best practices are potentially transferable across professions and
sectors.

• Success characteristics from one pedagogical area (e.g., mentoring/practice education)
underpin success in another (e.g. RPL, practice-based assessment)

• Success characteristics in work-integrated learning at Middlesex could be applied and
operate across professions and sectors and

• The identification of best practice in work-integrated learning, using a systematic
approach to gathering sharing best practice, should be applied in the design of degree
apprenticeships.

Successful work-integrated
learning pedagogical practice in
one professional area may have
features or characteristics which
are adaptable or transferable to
others – in public and private
sectors.

College of Policing Professional
Development Platform and
Recognition of Prior Learning
• Requires HEIs to subscribe to minimum credit values (at an agreed level)
for prior learning against specified qualifications

• Publishes HEI RPL costs
• Uses a standard form for all initial RPL applications

• Provides information and guidance to users at all stages of the process to enable them to
consider all options and think positively about the potential value of their prior learning

• Makes the platform publicly accessible, using any device
• Brings people without HE qualifications to the HEI that would be unlikely to pursue
recognition of their prior learning

Coordinated approaches to
assessment of achievement in
nursing programmes

• The Pan London Practice-Learning Group - all 9 HEIs delivering

•
•
•
•
•
•
•

Nursing Degrees in London
Pan London Practice Assessment Document
Unified validation
Also used successfully for the assistant practitioner and nursing
associate programmes
Takes account of revised regulations
New version will go online
Multi method approach to assessment
Emphasis on ‘assessment for learning’

The encouragement and support
for peer education in social work,
teaching and nursing and policing

• Practice educators (or mentors) from different organisations
work together giving peer support and undertake peer
assessment of their progress

• Apprentices form peer education groups on or across
placements

• Recognising and strengthening the educational input of all
members of the team

• Promoting a collaborative approach to placement learning
• Offering richer, social model of learning in practice

Recommended Next Steps
• Use the identified key themes and success characteristics of best practice in
WIL as a reference point - for developing a common set of pedagogical
design principles for degree apprenticeships.

• Identify scope for adapting/adopting best practice approaches in design of
degree apprenticeships across other public and private sector professions

• Develop digital resources for work-integrated learning practitioners - to
help develop their pedagogical practice and degree apprenticeship design
and delivery capability.

• Examine successful approaches to quality assuring work- integrated learning
and degree apprenticeships across sectors and produce a quality assurance
guidance document with examples

Using ‘Digital’ in Degree
Apprenticeships (Lillis,2018)

We want best practice in WorkIntegrated Learning for Degree
Apprenticeships:
1. To influence policy and thinking

2. help Universities think about the strategic importance of
Degree apprenticeships

3. help Universities that may need to adapt or change their
practices (and the way they learn from WIL practice) to make
Degree apprenticeships work
…So that people who rule themselves out - see Degree
apprenticeships as the natural way to get on and succeed at
work.

